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Pronunciation Teaching Workshop – Introduction
This workshop is designed for teachers of the English literacy and language program at Friends of Refugees in Clarkston, GA.  The program offers ESL instruction to adult refugees from over 25 countries in Africa, Asia, Latin America, and Europe.  Classes are heterogeneous in terms of L1, and most students are literate in their L1s when they enter the program, but vary widely in their English proficiency levels.  They are placed in one of three levels of instruction based on diagnostic tests taken before the program begins, with some flexibility to switch them to a different level if the need becomes evident.  The teachers’ backgrounds vary; some are certified English teachers, some have TESL certificates, and  some are college graduates with degrees in subjects like English, sociology, or liberal arts. Aside from the certificate holders, very few have formal  ESOL training.  

The workshop is intended to be presented over the course of an afternoon, taking approximately two and a half hours, including time for two short breaks, one longer break, and a short Q&A session.  Attendees will receive a packet with a set of worksheets, a set of memory cards, and a rubber band.  The workshop will take place in a classroom at the refugee center, where resources are limited to a white board and possibly an overhead projector. The building does have wireless internet, so I will be able to present the slides and accompanying audio and visual materials, but I will have to bring in my own projector, or a large LCD screen to present them on. 
The first part of the workshop will focus on the concepts of accent and communicability, and a basic presentation of phonemes and prosody, under the assumption that most of the attendees have probably not had a formal exposure to these subjects.  After a short break, the second part will consist of vowel phoneme activities, following the communicative framework laid out by Celce-Murcia, et al (2010).  After a longer break, we will reconvene to follow the same sequence of activity types, this time for the teaching of sentence stress as an element of prosody.  While attendees will probably have some familiarity with the phoneme component of pronunciation teaching, the suprasegmental component may be an eye-opener, and as such, the prosodic component of the workshop will be quite a bit longer than the phonemic activities, with another short break in the middle.   Finally,  we will look at the role of native listeners in the communicative process, and discuss the results of  Rubin (1992) and Derwing, et al (2002) in relationship to communicative burden.  We will wrap up with a look at the George Mason University Speech Accent Archive, with a view toward improving our own confidence in understanding accented speech.  
Pronunciation Workshop Speaker Notes

Part 1: Accent and Communication

Slide 1 – What is Accent?
Accent is the first impression of language, "lens through which we are viewed (Celce-Murcia et al p279)" in our interactions -1st signal that someone is not speaking "standard" English.

  

Do Bearded Dude and The Queen speak the same way?  Why not?

What are some differences in the way people from NY talk, vs people from Australia?  

· Faster/slower

· Vowel differences
· Vocab differences

· Intonation differences 
Slide 2 – Whose English is It, Anyway?

What's a native accent?  Native of where?

We're teaching in Georgia, but some of us are from other places.  Whose accent do we teach?

Answer: Speak in your accustomed accent.  If your accent is different from other models, use this as a teaching point--there's more than one "right way" to say something.

 

Trying to train students for a "native-like" accent is a losing battle. According to Selinker (1972), only about 5% of adults achieve native-like competence in a second language after puberty.  You're setting them up for likely failure if you try.

 

Approx 80% of English speakers are non-native. (Levis 1999)
Slide 4 - Accent "Reduction" Model:
Most people would say that these differences are errors, that they are problematic and should be corrected.  But this is kind of arrogant – assumes no agency on part of learner.
 So where do we draw the line between differences and errors?

Slide 6 - A Different Focus: Communication

Rather than focus on what learners *can't* do (speak with a "native" accent), concentrate on what they need to be able to do: communicate

Slide 7 – Intelligibility

NNS's goal is to ease communicative burden on listeners as much as possible.  Rather than "no accent," focus should be:

 

· get the point across

· don't distract

· don't make listeners work too hard
Slide 10 – Communicability

Needs analysis: who are our students?  What do they need English for?
Part 2:  Building Blocks of Speech

 Slide 12 – Phonemes

Whether a sound is a phoneme depends on whether you make a new word, thus sounds can be phonemes in one word and not in another.  So in /təmeido/ / təmato/ the contrasting vowels are not phonemes, because it’s still the same word.  But /meid/ and /mad/ are two different words (maid, mod), thus the sounds are phonemes in this context.
Slide 13 - Not All Phonemes are Created Equal

Sounds not in native inventory?  Turns out, not as important: /th/ in breath vs /th/ in breathe: there aren't that many contrasts, and the ones there are aren't used often.
Slide 14 – Prosody

Most programs concentrate on phonemes...but it turns out that prosody is equally important, if not more so.
Examples: 

Stress: dessert/desert

Rhythm: ICED double TALL NON-fat va-NILL-a LATT-e

Intonation: “Yeah, right!” Agreement, or sarcasm?

Connected Speech: What have you got? (  /wʌtʃə gat/ Lots of chocolate! ( /latsə tʃaklət/

Note: this is not “lazy” or “sloppy” speech, or even necessarily “informal.”  It’s simply the consequence of talking.
Part 3: Sample Lessons 

Slide 23 – Phonetic Vowel Chart

IPA looks complicated, but can be very helpful when spelling doesn’t match pronunciation.  Students will probably see it in dictionaries, so it’s helpful to familiarize them with it.
Don’t have to teach it all at once!  Just as issues come up.
Slide 24 – Vowel Lip Shapes
Lip reading exercise - can you tell what vowel I'm making?

Trick for pronouncing French /y/: shape lips like /u/ but shape inside of mouth like /i/
Slide 26 - In Defense of Choral Repetition

"lost in the crowd" – don’t worry if you can’t hear individuals, this is not an assessment tool but a practice tool

Noticing differences step = description/analysis, focused listening

Steps 2-3 are the guided and communicative practice.

Slides 27-28 - Vowel Phonemes: Controlled Practice

	Animals with /I/ 

· fish

· insect

· inch worm
	Contrasting foods with /I/  and /i/

· milk/cheese

· chicken/peaches




For beginners, provide a word box and tell them to group the words acc to vowel sound

Slide 29 – Vowel Phonemes: Guided Practice (Family Tree)

Provide a word box for beginners; have more advanced students come up with names on their own.

Slide 30-31 - Vowel Phonemes: Guided Practice (limericks)

Also note alliteration of "nose" and "knees"

Make it easier by providing part of speech or a word box.  If you provide a word box, students  can first group words according to vowel

Slide 34 - Sample Lessons: Sentence Stress

Note secondary stress on “green” – it’s a content word, but rhythm demands alternation of stressed elements.
Slide 37: Sentence Stress: Description and Analysis

Demonstrate using the rubber bands to show longer stressed syllables.
Slide 41 - Sentence Stress: Guided Practice
Note contrastive stress: What do YOU do?  Highlights new information, contrast from previous question
Slide 47: Listening to Accented English

Select a speech sample to listen to.  Demo search features, point out phonetic transcript and generalizations about speaker’s accent.
Time Estimates
	Slides
	Activity/Topic
	Est minutes
	Totals

	
	
	
	

	2-5
	Accent Discussion
	4
	

	6
	Arnold Sch. Interview
	3
	

	7-10
	Communication
	4
	

	12-15
	Phonemes and Prosody
	6
	

	16-18
	General Guidelines
	3
	

	19-20
	Aschmann map
	3
	23

	
	Break
	5
	

	22-24
	Phoneme Presentation - IPA and lip shape
	5
	

	25
	Minimal pair activity
	2
	

	26
	Choral Rep
	1
	

	27-28
	Vowel Phonemes: Controlled Practice
	4
	

	29
	Family Tree
	3
	

	30
	Limericks
	2
	

	31
	Make your own limerick
	7
	

	32
	Family Tree jigsaw
	2
	

	33
	Minimal Pair Improv Game
	7
	33

	
	Break
	15
	

	34-36
	Presentation of Sentence Stress
	3
	

	37
	Rubber band to illustrate lengthened stressed syllables
	3
	

	38
	Kinesthetic reinforcement
	1
	

	39
	Pat a Cake
	5
	

	40
	Memory Game
	10
	22

	
	Break
	5
	

	41
	Talking About Jobs
	7
	

	42
	Improv Game: Freeze!
	15
	22

	
	
	
	

	43-46
	Listening to Foreign Accented Speech
	5
	

	47
	Speech Accent Archive
	10
	

	
	
	
	15

	48
	Q&A
	10
	

	
	
	
	150


Pronunciation Teaching Workshop - Activity Handouts

Vowel Phonemes

Vowel Phonemes: Focused Listening

Circle the picture that best fits the word you hear:
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Vowel Phonemes: Controlled Practice

Can you think of more animals with the vowel /I/?

Fish

Insect

Inchworm

___________________

___________________

___________________

Vowel Phonemes: Controlled Practice

Can you think of more foods with the vowel /I/?

What about foods with the vowel /i/?

	Column 1:
/I/
	Column 2:
/i/

	Chicken

Milk

___________________

___________________

___________________
	Cheese

Peaches

___________________

___________________

___________________


Pick a food from column 1 and a food from column 2, and say what you like to eat:

Example: I like to eat chicken and cheese. 

I like to eat  ______________ and  ________________.

I like to eat  ______________ and  ________________.

I like to eat  ______________ and  ________________.
Family Tree
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In this family, siblings and married couples have the same first vowel in their names.

Example: David is married to Amy.

Can you fill in the rest of the family tree?
Carol’s sister is ___________________.

Thomas’s brother is ___________________.

Tony is married to ___________________.

Thomas is married to ___________________.

Joan is married to ___________________.

Vowel Phonemes: Communicative Practice

Limericks

Circle the rhyming words that contain /o/.  Underline the rhyming words that contain /i/.

	There was an old fellow from Dover,

Who ran through a field of blue clover.

But some very large bees

Stung his nose and his knees,

So his fun times in Dover were over.
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Limericks

Now create your own:

Fill in the blanks to create a limerick.  Remember that limericks have a rhyming pattern of AABBA; that is, the first two lines rhyme, the 3rd and 4th lines rhyme, and the last line rhymes with the first two.
There once was a student named _________,

Who wanted to dance with a/an _________.

S/he tried not to _________ it, 

But s/he happened to _________ it, 

So the _________ ended up on his/her _________. 

Vowel Phonemes: Communicative Practice

Minimal Pair Improv Game

Decide which partner will use /e/ and which will use /æ/.  Start a conversation, alternating sounds.  (You may use both sounds in a turn.)

Example:

A: Do you have a hat?

B: Yes, see, I'm wearing one!

A: Oh, yes, it matches your pants.
B: Yes, my pants are gray.

A: That’s right!
Sentence Stress 

Sentence Stress: Focused Listening

1) Listen to the nursery rhyme.  Circle or underline the stressed syllables.

	Pat a cake, pat a cake,

Baker’s man,

Bake me a cake

As fast as you can.

Roll it and pat it

And mark it with a B,

And put it in the oven

For baby and me.
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2) Listen again.  Nod your head for each stressed syllable.

3) Recite the rhyme with a partner.  Clap your hands together on each stressed syllable.

Sentence Stress: Controlled Practice

Reduced Words Memory Game

1) With your partner, lay out the memory cards on the table.

2) Pick up two cards and decide if they match.

Example: What’s ________________ name?  matches with “your”

3) If you have a match, say the phrase out loud.  Make sure to use the reduced form of the unstressed function word.

Sentence Stress: Guided Practice

Talking About Jobs

Look at your card to see what your job is and where you work.  Interview three of your classmates, asking about their jobs.  Follow the model.  

A: WHAT do you DO?

B: I'M a DOCtor, and I WORK in a HOSpital.  WHAT do YOU DO?*

A: I'M a TEACHer, and I WORK at the HIGH SCHOOL.

Next, report to the class what you learned about at least one classmate:

SHE's a SCIentist, and she WORKS in a LAB.
Sentence Stress: Communicative Practice
1) With a partner, select two character cards.

2) Spend a few minutes planning out a conversation between these two characters.

3) Perform your conversation.

4) When a classmate shouts “freeze!” stop the conversation until someone picks a new card and takes your or your partner’s place.  

5) Continue the conversation with the new character.

Character Brainstorming:

	A teacher

A plumber


	Yoda

Spongebob Squarepants


	Beyoncé

Lady Gaga



Resource List

Good, non-technical phonetic alphabet charts http://www.flesl.net/Directories/speaking_directory.html
Another phonetic alphabet chart, with American and British phonemes

http://www.antimoon.com/how/pronunc-soundsipa.htm
Speech Accent Archive

http://accent.gmu.edu/index.php
Rick Aschman's Interactive Map of North American English Dialects 

http://aschmann.net/AmEng/
ESL Printables: collaborate website for ESL teaching resources

http://www.eslprintables.com/
Dave’s ESL Café Teacher Forums

http://forums.eslcafe.com/teacher/
Using Tongue Twisters for Pronunciation

http://www.teaching-esl-to-adults.com/tongue-twisters-for-pronunciation.html
Rhyming dictionary

http://www.rhymezone.com/
Vivian Cook’s Multi-Competence Website

http://homepage.ntlworld.com/vivian.c/SLA/Multicompetence/index.htm
	I like _____ dance.
	ham ______ eggs
	for
	on

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	Can ______ find my book?
	Who’s  _____ first?
	At
	Of

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	What time _____ it?
	two _____ the price of one
	from
	and

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	Pull up  _____ chair.
	a little bit _____ sunshine
	in
	a

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	like a _____ million dollars
	It starts _____ 3 o’clock.
	to
	the

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	What’s _____ a name?
	everything _____ A to Z
	is
	you
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Amy


Karen


Joan


Donald











